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COMMUNITY, CHARACTER
AND TRUST IN A GLOBALIZED SOCIETY
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University of Navarra. Spain

1

What are the challenges facing education in a globalized world, in the
knowledge society? How can globalization and diversity be combined? Is
globalization the same as homogenization? Why is there so much fear and so
much suspicion of the phenomenon of globalization? How can citizenship
and diversity be connected together? What about the media, the new ifor-
mation and communication technelogies — what part do they, or could they,
play in this process? Why does the process of accelerated globalization trig-
ger a need to reinforce one’s identity, as a kind of reaction? What are the
dangers of globalization, and how can we co-nfront‘them?

. Globalization is generally perceived as a threat because it is seen as a
force which Aimposes uniformity as well as universality. Uniformity is re-
garded as an impovetishment in two senses: it brings with it both mediocrity
and hegemony. The psychological response is that of the victim, the person
under threat, something akin to the whining culture in other areas of life, the
psychology of the minority or the exile. In short, globalization is seen as a
threat to cultural diversity.

What stance should we adopt towards this phenomenon? On the ex-
tremes, there.is a pbsition which is bitter, angry and intransigent (reject
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everything, barricade ourselves into our castle); and an bppdsite one which
is sugary and ingenuous {accept everything without discernment, to the
extént that we can no longer say who we are, where we are going, or what
is happening to the world).! But it is befter not {0 accept passively the
uniformity produced by globalizafion. Today, there are means of combat-
ing this: through the media, for example. One thing which is important is
not to accept uncritically the supposed received ideds of the majority, but
to'develop a constructive critical sense which can helpto'improve the comi-
munities of which we form a part. As Malouf says: “The law of the major-
ity is not always $YnOnymous with democracy, freedom and equality; some-
times, it is synonymous with tyranny, subjugatmn and d1:>cr1rn1nat10n
{Malouf, 1999: 184).

From the educational point of view, perhaps one of the most confusing

aspects of globalization is that of its impact -on people, their character and .

their social relations, aspects which are closely interrelated, depending on
whether we take a psychological or a 50c10!0g10ai approach. - .

It is relatively common in western society for the human person to per-
ceive, more or less clearly, a feeling of rupture, the absence of a narrative
which organizes his or her conduct, a sense of sk, cloudmess hrmtatmn
failure, fear, lack of meaning (becau_se th¢ way in which his or her work or
life in community are organized is impossible to interpret), of being trapped,
of drifting. As a tesult, when there is a rapid change, people feel perplexed,
confused, mistrustful, afraid of failure, and finally,'have' an ambivalent sense
of both desire for and fear of the “we” _

But, since “where there is danger, there also lles sa]vatlon in Holder-
lin’s words, this state of things presents itself to us as a gennine socjal and
educational challenge, which should lead us to pay greater att_entidntb the
moral, affective and civic (or social) aspects. of education..

What personal consequences derive from the attitude of ¢ nothmg long
term”, which our present society has installed as a basic component of its
wardrobe? How can we pursue long-term objectives for education in a soci-
ety which lives for the short term? How can lasting social relations.be main-
tained? How can a human being develop a narrative which conveyé his/her
identity and life story in a-society that is made up of episodes and fragments?
“How do we decide what is of lasting value in ourselves, in.an impatient
society which centers on the immediate?” (Sennett, 2000:.10).

Sennett provides a response in his book The corrosion of character which
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seems to me to be extremely revealing:

“a broader sense of community and a fuller sense of character: these two
things are what is.needed by the growing number of people who, in modern
capitalism, are doomed to failure” (Sennett, 2000: 142).

These two vectors can be the base which organizes the rest of the exhi-
bition: the recovery of the notion of character, and the concept of community
or natural human sociability with all the consequences that these bring with
them. That is, the recovery of moral and civic education in their widest sense.

‘ i _

Character is a rich classical expression that has been salvaged by con-
temporary pedagogical literature, which encompasses rather more than the
modern concept of “personahty” Character is partly the long-term, lasting
aspect of what is generally meant today by “emotional experience”. Conflict
arises in the face of the difficulties present today which hinder the consolida-
tion of character into lasting narratives: loss of the sense of commitment;
fear of risk-taking because this has become a cause of depression and disori-
entation; supposed conflicts between character and the experience of dis-
connected time, and so on (Sennett, 2000: 30).

“The label nothmg long-term discrientates planned action, dissolves the
bonds of trust and commltment and separates will frorm behavior” (Sennett
2000: 30-31). : :

In fact, the notion of the habit; something that is constant in our lives,
produces a certain discomfort or malaise in contemporary people, as they are
more accustomed to constant change. Routine, which degrades and breaks

down our lives in a kind of pathological repetition, is confused with the .

constancy that protects and helps us to build up our lives.

As Castells so rightly says, in a slightly different perspective: “what mat-
ters, more than qualifications, is a general educational capacity which includes
general knowlédge, the capacity of association, of knowing: what tools you

‘need forthe work you have to do, where to find them, how to acquire them and

how to apply them. In other words, a general intellectual level, which implies
a complete redefinition of the education system: the social capacity to build
bridges between work and education” (Castells, 1998a, 1998b).

" Talking of globalization inevitably leads us to the subject of humanis-
tic education, which focuses on the person as a whole, and therefore-does
not exclude esthetic, affective, moral, civic or social aspects, or, if we pre-
fer, aspects of the human heart, insofar as the heart encapsulates and uni-
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fies the whole person.

It is increasingly clear that the future is in the hands of the people who
have a humanistic vision and focus, because this is what makes possible
serene dialogue, enables defense and respect of the dignity of people and
things, helps us to know the limits of things and our own limits, opens reality
to us, and makes us capable of overcoming the outer dispersal which our
society causes. : : :

In all this, it is implicit that our mterest in the educational process implies a
concept of the person, of social reality, of inter-subjective relations, of action and
of ethics. Any educational process which is not based on these basic issues wil
be reduced to an instrumental process of information transfet or purely technical
training of the individual, in a technocratic and dehumanized context, which
does not in any way respond to the expectations that await it in the new society.

On the other hand, inextricably linked with all of this, a desire arises to
recover the meaning of community (the human being’s social nature). As
Senneft says, in the' context of a story he narrates about a father and son:
“Harry seeks, in electronic communications, the meaning of community which
Henry, his father, enjoyed when he went to the general assemblies of the
porters’ union — but Harry finds his online commumications are brief and
rushed. It is like the problem of the children: when you aren’t there, you find
out about everything later” (Sennett, 2000: 19).

The fleeting nature of friendship and local community, Wthh are a con-
stant complaint of our days, forms the background to a more acute concern
which is latent: the family. How can we protect family relationships? This
question is present in the heart of many men and women today. Values like
responsibility, behaving honorably, commitment — how can we encourage
these in the present climate? What real influence does the family have? And
if we weigh all these things up, which has the greatest influence on young
people: the family, the school, internet, peer groups, the neighborhood?

The web is sometimes presenied as the panacea which will restore the
lost connection with others, but the web can also weaken social bonds. The
web can turn into an inhospitable frontier.

If we are exammmg the phenomenon of globahzamon we must of ne- ‘

cessity pay special attention to moral and civic education. This education
must, of course, begin in the farm]y, in the media, in the streets and the neigh-
borhood, and it must continue in the school, even though this is far from
being the main actor in this scenario. This leads us to develop a moral and
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civic education which pays attention to cultural differences and deficits.
In the knowledge society, education must fulfill this transcendental mission:
it must propose and consolidate areas of belonging. These are probabiy the
two great challenges facing education in the globalized society: 1) to recover
the sense of belonging (“place™), or the defense of space, and 2) to offer an
alternative to instrumentalism, the faceless power of the web-society. Here,
in part, lies the tension between globalization and localism.?

. We are in spectal need of an education which can deal both with the glo-
bal and the particular or local. Place acquires importance, as it becomes a
community when there is a we who live there, who make it habitable: “com- -
munity evokes the personal and social dimensions of place™ (...) and “one of
the incidental consequences of modem capitalism is that it has reinforced the
value of place and awakened a desire for community. All the emotional condi-
tions which we have explored in the workplace inspire this desire: the uncer-
tainties of flexibility; the absence of trust and deeply-rooted commitment; the
superficial nature of tfeamwork; and mere than anything, the specter of not
achteving anything in the world with oneself, of “making a life for oneself”
through work. All these sitnations push people to seek another place, another
arena where affection and depth are possible” (Sennett, 2000: 144-145).

The city is thus a key place insofar as it is a system from which the
global problems of humanity can be addressed locally. In this context, there
are two vital concepts within the framework of the city: its viability — effi-
cient communications and transport networks, services and trees — and its
habitability - family accommodation, shopping areas, places for working and
walking, schools, and in general all the intimate, private places where people
can rest (De Pablo, 1998). '

“The role of the cities in the Information Age is to be means of producing
innovation and wealth, but even more, means that are capable of integrating
technology, society and quality of life in an interactive system, in a system
which produces a virtuous circle of improvement, improvement not only of
the economy and technology, but also of society and culture” (Castells, 2000).

- In short, the city is the human space where we leamn to live together. -
But cities are the scene of complex phenomena, such as, for example, the
concentration in-space of ethnic minorities within the city, particularly in the
suburbs of large conurbations in which minorities in fact constitute the ma-
jority of the population. This 1s a characteristic phenomenon of our societ-
ies: the era of global information is also that of local segregation. The phe-
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nomenon of the concentration of underprivileged ethnic minerities in partic-
ular places often leads to an intensification of poverty, deterioration of living
conditions and urban services, worsemng of unemployment rates, and a rise
in crime rates.

The multicultural city is in a sense a"city that is enriched by diversity,
but with the risks that this entails; at the same time, it is also a city which
bears the brunt of the breakdown in social solidarity and is threatened by
waves of human violence (Borja and Castells, 2000). There is also a further
problematic area, one which is difficult to discuss, which is the emergence of
floating populations that are directly related with the globalization of the

-money flow and of communications. This is a new. urban reality. to which-

cities have yet to find a solution.

The thorough-going social evolution which olir westérn society is staring
in the face has contributed to the appearance of a new society which has been
called the knowledge society. Today, we talk of a knowledge society, but we
might equally well talk about a “learning society”. There is ample evidence of
this transformation, such as the explosion in concepts such as “lifelong learn-
ing”, or the link established between such important problems for the social
conscience as unemployment, and the need to develop educational processes
to provide an adequate response that might point to a solution.

The role of education in the communications society, then, is precisely to
mediate between the local and the global. Hence the title of this article: “Edu-
cation (moral or civic) in a globalized society (the knowledge society). Educa-

tion is what makes it possible for information to become knowledge. “Educa- ,

tion is not just placing the child in the school,'or ensuring that there are good
schools. In the first place, education must begin from a.developed educational
system so that the people who come out of it are capable of independent thought,
are self-starters who can manage their own learning for the rest of their lives.
But there is more to it than this (...}, there is the concept of the city which
educates: not only is the school an element in education, but there is a notion
that the whole of a local society can educate, through various interactions,
cultural activities, relations with the media, and including elements of citizens’
participation. This is the set of local social relations which produces an inter-
active information system, which develops the educational capacity in a broad
sense; not restricted simply to the acquisition of knowledge” (Castells, 2000).

- -But sometimes this desire for community which we exp-érience can
be a defensive feeling, which leads us to reject the foreigner, the immigrant,
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the stranger. 1t is therefore necessary to have a pedagogy ot acceptance,

recognition of personal biographies, which are more than ever linked to non-
academic settings. It is also important to emphasize the close relationship
between learning, atfectivity and personal identity, although there is no space
to explore this more deeply here.

We are responsible, Ricoeur would say, because there is someone who
trusts n us: “because someone depends on me, I am responsible to other for
my action” (Ricoeur, 1992: 165-168). I can only keep up the demands on my-
self because I know that there is a witness, someone who trusts me, who needs
me. But who needs me? This question could be posed by someone lost in the
society of the masses, or the society of the individuals, in which we live.

i

The problem is the social mistrust which such situations of rapid change
generate, which is natural when we see the State as the only guarantor of
social justice. The citizen thus understands that it is legitimate to pursue
individual interests without thinking about others’ rights or the common good,
which are a matter for the law to protect. In such a situation, the whining
culture flourishes — people claim their own rights — which puts paid to any
solidarity which is not channeled through the State (Naval, 2001).

It is clear that this panorama requires us to take action along the lines of
preparing people to realize and take on the civic responsibility which is ours,
in the awareness that all personal decisions have social and political implica-
tions. We need to discover what each of us can do to contribute to the com-
mon good, and we need to generate new attitudes that counteract the culture

of whining and suspicion — attitudes based on trust, a sense of responsibility, -

constructive dialogue, the spirit of cooperation, and the capacity for initia-
tive. This is a special kind of “social literacy”. In this way, social participa-
tion becomes more than a political right, a civic duty, which triggers no fear
or rejection, but which calls on us to participate because it is people who
need it, people whom it affects.

One key point, educationally speaking, in the formation of the character -

and social relations, is a healthy understanding of the dichotomy autonomy-
dependence, which is truly disfigured by modermty '

In general terms, what is lacking is a sense of human Socmblhty which
also includes recognition of the nf_:e_d for independence or autonomy, and the
natural dependency of oneself and others. This point has a radical impor-
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tance, since admitting one’s dependency is in some way related to reaching
the independence towards which our education is directing us (Maclntyre,
1999: 85). The idea is that, as independent people, we should be able to live
together, accepting and cultivating our common bonds. If we do not do so,
how shall we be able to achieve a common good? The reality is that the
history of each of us is also the history of the people who were present or
absent, helping us, intervening, ot failing to do so (Maclntyre, 1999: 73).

On the sociological level, there is also a certain dispiriting skepticism
which may lead to cynicism, in reaction to what we might call the imperfec-
tions of democracy. Thus the State, the market and the mass média seem
today to be, as Llano indicates (1999) in Humanismo civico (Civic Human-
ism), the real mediating powers which paralyze the liberating energies of the
liberal democracies.

Freedom, as is obvious, requires support and encouragement on the so-
cial plane (Naval, 2000). Participation and responsibility are probably the
two key concepts for understanding what we are talking about when we talk
of citizens. A theoretical and practical concept of society must be pursued

which values and promotes three characteristics that mutually requue and

téinforce each other; which are (Naval, 2000):

1. the active role of real, concrete humarn people;

2. the consideration of human communities as essential, decisive set-
tings where the women and men who forth them can develop to their full
potentlal

3. the h1gh value of the public sphere as the arena for the meoldmg of
social freedoms, and as the guarantee that the lives of these communities
should not suffer any interference or pressure from external powers.

" Omne route that must be tried is that of “giving public importance to citi-
zens’ virtues” (Llano, 1999: 22). This is a truly important point, since what
is meant is a call to participation and sdcial initiative. It is true, as Ash says,*
that there are still many people who see in the State the main core of identity
and its project of democratic self-government. But it is also clear that the
state model is not unique or perfect, and in fact, the greater the economic
ease and cultural level of the citizens, the less they depend on oné single
identity. It would seem relevant to point here to the public dimension -and
meaning of those areas generally known as private, such as the family sphere.
Feminist ethics here has played a leading role. The citizen’s vittues are first
learnt in the family, in the small communities in which the child first lives. If

b R
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the child learns to trust and care for others in the atmosphere of the home, he
or she will find it easier to do the same in the social or professional sphere.
The other peopie in the home are a step towards the other people he or she
wiil meet outside, in society. Conversely, family conflicts are often the ori-
gin of violence, not only in the home, but also outside it.

In this way, the pronoun “we”, which some feel to be dangerous, needs
to be explored in a more positive light: as a shared destiny. “What kind of
personal relations sustained over time can be contained in the use of we?”
(Sennett, 2000: 146). Today it seems that the mere distant possibility of be-
ing dependent on someone provokes feelings of shame and rebelliousness.
Dependence is repudiated as something shameful. But this rejection of de-
pendency does not produce bonds which enable sharing; rather, it erodes
mutual trust and commitment.

“The social bond basically arises out of a sensation of mutuat dependence.
All the dogmas of the new social order hold dependence to be a shameful
condition: the attack on the rigid bureaucratic hierarchy tends to free people
structurally from dependence; and it is supposed that risk-taking means stim-
ulating self-assertion rather than submission to what is given. In modern cor-
porations, there is no honerable place for service (...). John Kotter celebrates
consultancy as the summum bonsm of flexible business behavior, which means
that the consultant is not indebted to anyone” (Sennett, 2000). '

Yet this opposition between dependence and independence is a cliché
which needs rethinking, as it is too much of a stereotype to equate s‘trong and
independent, in opposition to weak and dependent. As the psychologist J.
Bowlby comments, a healthily independent person is capable of depending
on others when “the occasion requires it, and also of knowing whom (...} to
trust” (Bowlby, 1973: 359). -

The fear of becommg dependent on someone causes true fhghts and in
the last instance, people run away from themselves. Instead of forging human
relationships in trust, we often seem to base therm on Eiefensivcness or mistrust.

The problems which surround trust can have two basic forms: 1) a lack
of trust, and 2) active suspicion of others. The bonds of trust are, logically, -
put to the test in situations of danger, when things go badly and we need
help. Who do we trust now? Who is worthy of our trust? To whom can we
make this confidence which will lighten our heart? It could be that the very.
person who shows the greatest distrust of others is like that because he or she
is ashamed of being in need. This means that recovering our trust in others is
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a reflexive act: we must overcome our fear of our own vuinerability, and
accept help. Giving and accepting are the very core of the concept of com-
munity, Receiving and giving are a bridge that extends from person to peri
son. But this bridge needs both pillars: if one collapses, the bridge will fall in
(Guardini, 2000: 41 ff). ‘

This does not by any means mean that no conflicts will arise in our day-
to-day life together. Of course they will — but that is not a reason to opt fora
culture of distrust. Some authors have even gone so far as to maintain that
inner conflicts also create bonds. Strong bonds between people imply commit-
ment over and above their differences over the course of time (Coser, 1976).

In education, this point is of key importance, since when the other per-
son falls us, the consequences are tough: we are disconnected. Perhaps some-
one might add: but what if the other person makes us distrusitul? The imme-
diate result could be that we would fall silent. If, for example, the system in
some way irradiates indifference (Sennett, 2000: 29), when, for example,
everything is measured in terms of human effort, then a lack of trust is gen-
erated, because one has the sensation that one does not matter as a person,
one is not necessary to others, one is dispensable; and this creates insecurity
on the one hand, and a lack of response, mute behavior, on the other.

Serinett maintains that the i increasing insecutity experienced by workers
makes it 1mpossxb1f: for them to achieve a moral identity. The relationship
between risk and character is not coordinated in mtell1g1ble terms, for fear of
what is new, or for fear that past experience does not count. Perhaps the most
confusing thing about flexibility is its impact on character (Sennett, 2000: 10).

""" (Globalization, on the other hand, requires this flexibility in the work-
placé, but we ought to ask whether flexibility, with all the risks and uncer-
tainties it entails, will solve the human problem it addresses. How can-a
sense of commitment be kept alive in the midst of all this uncertainty? Flex-
ibility is thus presented as a challenge for character building, if we take into
account the ingredients that are deemed necessary for flexible specializa-
tion: high technology, speed of communications, swift decision-making, and
the willingness to let the changing demands of the outside world determine
the inner structure of institutions (Sennett, 2000: 47 and 53). _‘

~ Risk, in this panorama, is something quite everyday and unremark-
able in a globalized society. But to take on this risk we need spirit, character.
Sometimes, when we take a risk in our careers, or in life in geﬁeral, we are
more worried about losses than gains. As Tversky says: “people are much
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more sensitive to negative stimuli than to positive ones (...). There are few
things which can make one feel better, but the number of things which can
make one feel worse is infinite” {Tversky, 1990: 75).

In this way, the action of running a risk takes on the attributes of a narra-
tive. But it is a dangerous story, because what we feel is missing is a plot that
can organize behavior. “Stories are more than simple chronicles of what hap-
pens; they give shape to the passing of time, siggest reasons that explain

- why things happen, and show their consequences” (Sennett, 2000: 29).

The dilemma of how to organize one’s life story today is partly resolved

- by seeing how to confront the future, how we accept failure, which is more or

less inevitable, and what fate we have in mind. In hife, on many oceasions, risk
advances because of the fear of doing nothing, in the same way that when
someone does not believe that something can be done to solve a problem, in
the long term he or she stops thinking and a feeling of uselessness arises.

In a ditferent order of things, as a replacement for a true sense of com-

“* munity, in order to generate this lost trust, we often talk of encourag:i'ng_tea'm

work — the need to foment cooperative work is certainly a real one. But we
also need to note that team work is not a panacea. The bonds formed in team
work are usually weak, since the team goes from one task to andthér very
quickly and the people who form the team also change during the process.
Solid bonds, loyalty and trust, require a longer association, and are therefore
less easily manipulated. “The fictions of team work, because of the superfi—
cial nature of its content, its focus on the immediate, and its way of prevent-
ing oppomtlon and confrontation, are useful in the exercise of dommatlon
(Sennett, 2000: 121). Firm bonds in human communities require an accep- -
tance of differences that can come up between individuals over the course of
time. Moreover, téam work does not generally have a place for differences in
rank and power, and so the kind of community it promotes is a strange one.

AV

For the negative effects of globalization to be alleviated, it is important
for the media to be seen and used for what they are: media, tools, but never
ends in themselves. This is a cracial point for education. e

The media, which could have served to bring us closer to-each other,
seerm not fully to have achieved this goal as yet. Furthermore, thé atomiza-
tion of the social body which globalization threatens us with is exacerbated
by the inflhence of the media, which seem to constitute the main- aréna’for
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universal exchange and relationships. These media penetrate our intimate
sphere-and make it spectacularly easy for us to connect up with the rest of the
world. In addition to this, they work imperceptibly to spread lifestyles, ways
of living, that gradually become shared knowing and living, without so much
as provoking a critical response.

But as well as having inherent dangers, communication technologies
are excellent mstruments in the service of education: they have the capacity
to be the driving force of change. We have one paradigmatic case: internet,
the shape which organizes activity, the infrastructure of the knowledge society.
But the infrastructure does not form a society by itself. It is a necessary, but not
a sufficient condition. “Increasingly, the Internet Soctety, the organization which
brings web designers together, is realizing that the problem is no longer in
internet s0 much as in society. The weight is shifting from computer technolo-
gy to social, economic and cultural technology™ (Serra, 1999). We can thus
observe a change in name: from ICT (Information and Communications Tech-
fology) to SIT (Social Information Technology), which marks the transition
from the knowledge society to the new knowledge culture (culture of the new
knowledge society): the generation of new fields of knowledge and new insti-
tutions of creation and reproduction of the new knowledge. “This entails the
design of the most delicate area of the knowledge society, that of its institu-
tions and research networks, and of higher education, that is, the design of the
digital culture, the culture of the new knowledge society” (Serra, 1999). .

In short, “the cultural battles,” Castells tells us “are the power struggles
in the information age. They are waged first and foremost in the media and

through the media, but the media are not the actors who have the power. -

Power, the ability to impose behavior, lies in the information exchange net-
works, in the manipulation of symbols, which relate the social actors, insti-
tutions and cultural movements together through icons, spokespeople, and
cultural amplifiers” (Castells, 19984, 1998b). At the base of all social change,
in-the last analysis, we find people. People who are capable of inner growth,
of knowledge, of boosting their operative capacity; this is somethmg differ-
ent from mere information (Llano, 2000).

In this way, the innovation of knowledge calls out for us to heed educa»
tion, leaming, fraining and research. The knowledge society is.a society in
which education is really given the place and role that it deserves, withont a
need for concessions, because what is really important is learning, and this is
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a process that never ends.
Tt is true that modern communication teghnology has speeded up the

. process of collaboration, but in the media industry (Sennett, 2000: 112}, the

face-to-face seems still to be the best way of broadcasting. “In team work on
somethmg that is not material, in which people work together to create an
image, the act of communication is more important than the facts that are
communicated; to communicate, the conversation must be allowed free play,

'i' .- it must be open and accessible” (Sennett, 2000: 113). We can easily see the

importance of this point for the world of education.

v

By way of conclusion to this reflection on community, character and
trust, in other words, on moral and civic educa_tion, in a globalized world, let

- me make a proposal which is inspired by Guardini’s book Vir# (1997), which

made me see in a new light the need to arouse, in our educational activity,
some chatacter traits — virtues — related to trust, in order to promote a sense
of community. After all, trust plays a leading role in the human being’s abil-
ity to be sociable. This trust could be viewed from two points of view, which
are both of utmost interest for education: trusting and being trustworthy.
Guardini offers a stimulating way of seeing and approaching human socia-
bility. These are moral virtues with a social or political dimension, in the
classic sense. ‘ )

These virtues include acceptance, truthfulness, patience, respect, lack
of ulterior motives, understanding, politeness, silence and the capacity to
welcome others.® Whatever the outcome of this, talking about trust means,

in the last analysis, genuine dialogue, authentic inter-subjective communicas
tion, and intense, fluent participation (Naval and Altarejos, 2000; Naval,

1995): this is the key to approaching education in a global society.

NOTES

! Curiousky, one point on which both poles implicitly meet is that of the value of
and need for solidarity. J. Petras writes, with a certain cynicism, that selidarity isthe
alibi which serves some to pacify the victims, and other to cooperate in this task
consciously or unconsciously, and also obtain some benefit from the situation (see
Aguirre, 1998).

2 The book by R. Sennett (2000) is of great interest in this context.

. *In a thought-provoking article entitled “El reverdecimiento del yo: ef mov-
imiento ecologista,” Castells (1998) shows how ecologists have, among other things,
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found a way out of this dilemma, by proposing that “in what is only an apparent
contradiction, ecologists are at once localists and globalists: globalists in their man-
agement of time, and localists in their defense of space.” Available: http://
www.lafactoriaweb.com.

* See El Cultural 20.1100. :

7 “Apprehension is anxiety about what may hapen; apprehension s created by a
climate in which constant risk is emphasized, and it intensifies when past experience
seems not to serve as a guide for the present” (Sennett, R., 2000: 101).

$ For a more developed description, see Naval (2001).
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B IIOUCKAX TTIOCPEJTIHKA

Jmumpui HBAHTHHIIOB

Hpomanem semep winetich pocet
800Rb MOT MPONLL,

20e cepolt Yanayu HeEMomad,

20€ CI08 HYCMbIPS.

I'de damce scmpemus veii-mo 832180
CRELIL RPOLHTIL.

A cepouye zynro Boem g gucok:
Iyemu! Hyciu!!!

[IpaxTHHuecky Kayasil 4eI0BeK IepHOAHYECKH HCIBITHIBAET - 9YBCTBO

 opuHO49eCTRA. [IpH 3TOM, CaMO 3TO 4yBCTBO MHOTOCHONKEO H MHOTOMEPHO!
‘ 4enOBEK M BCEJICHHAA, Y€/I0BEK i 0BIICCTRO, YEI0BEK 1 ero Ayla. B kax-
" flofl U3 DTUX CYIEPIO3UIKEA NpUCYTCTBYST npodieMa NPHTDKEHHS H OT-
" TAIKUBAHHA, HpobreMa MONCKA HASHTHIHOCTH, NPodIeMa COXpaHeHus
-¢soero 5. B xamaoil W3 HAX UPHCYTCTBYST GHHAPHOCTH, KAK QYHIAMEH-
" TANBHOE CBOACTBO MUPO3/AHHSL.

Korna oLeHMBAeMIbL IPOMCXOMANISE ¢ MO3MIMI BHeINHero HabaryaTe-

"4, CO3AAETCA BICUATIIRHAE 0 Bee GOMbIIeH COBMEIEHHOCTH NHOASH B ITpo-

CTPAaHCTBE KOMMYHMKAIMK. Bee yanie nporcXoIuT HelloCpeAcTBeHHO 06-

- IIEHME PAHEee H30NMPOBAHARIX YJICHOB 00UIECTBa — HHBANHAOE, IIOMHILIX
mozelt, mojiel ¢ HapyeHHAME TeX Wik uBbIX GyHKumii. [Ipu sToM npeono-
" IEBAFOTCA HE TONBKO MPAaHHITE] XHIHINE, HO FOCYAAPCTE H MATEPHKOB.

BrpTyansioe mpocTpancTBO BooONIe CHAMAET TOHATHE TPaHHIIEL, KAk

" Hipenena repeMenieHus. CMbICIOB. BUpTyanbHas KOMMYHUKAIMS MTHOPHPY -
| €T HE TOMLKO Ieorpad) HUSCKHE M IOCY/[@PCTBEHHEIE MPARUIB], HO TAKKE I'a-
" HMIBI KOH(ECCHORANBHEIE, TEHIEPHBIE H BO3PACTHEIE.

Bee sro po/pxHO Oblio OBl CHATE OpobieMy ofuHouecTsa. Ogunoue-

 CTBA YKIUCTEHLHAIBLHOIO,

Ho npag 6ein Bepses, rosopsinwmii, 910 «00beKTHBUPOBAHHBIA MUpP HH-
KOTZl4 HE BRIBOJIMT Meks U3 ojuaouected. M xorna bor cranosuTes oObek-

" TOM, TO ¥ BOT He BEIBOIWT MEHA M3 OQHHOYECTBaY.’




