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Abstract:
Interest in entrepreneurship education 

has become an international trend with a 
major impact in the field of education. It is 
promoted in all educational stages from early 
years to higher education. This piece uses 
a theoretical research methodology that fo-
cusses on interpretation based on academic 
literature. Its aim is to reflect on and encour-
age improvements in educational practice. 
The proposal offers a critical perspective on 
the inclusion of entrepreneurship education 
in the curriculum. It aims to look more closely 
at the keys to strengthening the value of en-

trepreneurship education using a humanistic 
anthropological paradigm. Entrepreneurship 
education is defined as an educational focus 
that enhances entrepreneurial potential in 
students and contributes to their all-round 
growth. It is not just limited to socio-economic 
and professional growth but places a particu-
lar focus on the intellectual, social, and moral 
dimensions of their development. First of all, 
it helps to stimulate intelligence by develop-
ing creativity and innovation, both of which 
are intrinsic and unique to all human beings 
and to their freedom. Secondly, it promotes 
social development, encouraging relation-
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ships that transcend mere reciprocity and 
aim to find the common good and not just eco-
nomic well-being. Finally, it stimulates moral 
develop ment, which involves an awareness of 
freedom and entails autonomy and leadership. 
This proposal for entrepreneurship education 
is part of a line of work that underlines the 
intrinsic goal of education by focusing on the 
personal needs of the student and allows for 
entrepreneurial development to manifest the 
explicit relationship between the individual, 
education, and society.

Keywords: entrepreneurship education, edu-
cational anthropology, humanistic education, 
educational development.

Resumen:
El interés por la educación emprendedo-

ra se presenta como una tendencia educativa 
internacional que ha calado con fuerza en la 
institución educativa. Se promueve su desa-
rrollo en todas las etapas educativas, desde la 
educación temprana a la educación superior. 
Esta aportación analiza la inclusión de la edu-
cación para el emprendimiento en el currículo 
desde una perspectiva crítica, profundizando 
en la búsqueda de las claves que permitan 
fortalecer el valor educativo de la educación 
emprendedora, desde los planteamientos de la 
antropología humanista. Para ello, se emplea 
una metodología de investigación teórica con 

un enfoque analítico e interpretativo, funda-
mentado en la literatura académica y se busca 
la reflexión que favorezca, con posterioridad, 
el desarrollo de líneas de mejora en la práctica 
educativa. La educación emprendedora se defi-
ne como el enfoque educativo que posibilita el 
crecimiento del potencial emprendedor de los 
estudiantes y contribuye al crecimiento inte-
gral, principalmente de las dimensiones inte-
lectual, societaria y moral de la persona, y no 
se limita al crecimiento socioeconómico y labo-
ral. Favorece, en primer lugar, el crecimiento 
de la inteligencia a través del desarrollo de la 
creatividad y de la innovación, anclado en el 
carácter irrepetible del ser humano y de su li-
bertad; en segundo lugar, el crecimiento social, 
que promueve la relacionalidad más allá de la 
reciprocidad, busca el bien común y no solo el 
bienestar económico, y favorece el desarrollo 
de virtudes sociales como la solidaridad y la 
cooperación; y para finalizar, el crecimiento 
moral, que supone el desarrollo de la libertad 
e implica el crecimiento de la autonomía y el 
liderazgo. Esta propuesta de educación para 
el emprendimiento se inscribe en una línea de 
trabajo que subraya la finalidad intrínseca de 
la educación, pone en primer lugar las nece-
sidades personales del educando y posibilita 
que la educación emprendedora manifieste la 
relación explícita entre educación, persona y 
sociedad.

Descriptores: educación emprendedora, an-
tropología educativa, educación humanística, 
educación y desarrollo.
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1. Introduction
In recent years, interest in an entrepre-

neurial culture has become much strong-
er in our society. It is seen as a method 
that encourages the change of mindset 
European society needs to adapt to the 
requirements of the 21st century Gener-
al Assembly of the United Nations, 2000, 
2015; European Council, 2000; European 
Commission, 2012, 2014). This situation 
has increased attention to entrepreneur-
ship education all over the world (Nabi, 
Liñán, Fayolle, Krueger, & Walmsley, 
2017; Hornsby, Messersmith, Rutherford, 
& Simmons, 2018).

In the case of Spain, educating entre-
preneurial skills has become an aim of 
the educational system in the last dec-
ade. Both Spain’s Organic Education Law 
(LOE) (2/2006) and its Organic Law to Im-
prove the Quality of Education (LOMCE) 
(8/2013) explicitly state in their preambles 
their strong commitment to the objectives 
and concerns raised by the United Na-
tions and the European Union since the 
start of the 21st century. Furthermore, 
Law 14/2013, Supporting Entrepreneurs 
and their Globalisation mentions the need 
to strengthen entrepreneurial culture 
through education. It is also worth noting 
that the inscription of the sense of initia-
tive and entrepreneurial spirit competence 
as a key element in compulsory education 
ensures that this competence will be last-
ing (Orden ECD 65/2015).

This situation has involved strength-
ening the connections between edu-
cational institutions and interest in 
entrepreneuria lism. Finding a place in the 

classroom for entrepreneurship education 
is presented as something desirable. This 
context provides incentives for research-
ers in education to provide a theoretical 
grounding, and this article aims to partici-
pate in this task. The main aim of this work 
is to encourage reflection and facilitate the 
development of lines for improving educa-
tional practice. We have used a theoretical 
research methodology with an analytical 
and interpretative study-focus based on 
academic literature. We chose this method 
because it is regarded as appropriate for a 
conceptual and theoretical piece that sets 
out to understand the phenomenon of en-
trepreneurship and provide information of 
interest for the field of education.

2. Including entrepreneurship 
training in education: a critical 
analysis

There is an extensive bibliography on 
entrepreneurship education. This reflects 
the interest in this discipline from a very 
wide variety of perspectives, although 
the focus that associates it with econom-
ic growth and the creation of companies 
is dominant (Jones, Maas, & Pittaway, 
2017; Bernal Guerrero & Cárdenas, 2017; 
Nabi et al., 2017). We are in a period of 
deep changes in the economic sector, as a 
result of the technological revolution and 
globalisation, in which an economic model 
dominated by entrepreneurial values is de-
veloping.

In this model, knowledge — primari-
ly technical and scientific — is the domi-
nant factor of production. Creativity, the 
ability to communicate, and emotional 
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intelligence are important factors and 
innovation provides a competitive advan-
tage. Being able to innovate and accept 
risks is a key element in the knowledge 
society (Bernal Guerrero, Granados, & 
González Donoso, 2014).

Medium- and long-term investment in 
education reactivates economies and bal-
ances industrial systems that lack quali-
fied staff and require workers with spe-
cific skills that add value in the market. 
Successful innovation depends on human 
creativity — knowledge, skills, and ta- 
lents — that is, to a great extent, devel-
oped through education. Accordingly, 
the European Education Area, with its 
competence-based training, links social 
and workplace demands to the require-
ments of the market (Michavila, Martín-
ez, Martín-González, García-Peñalvo, & 
Cruz-Benito, 2016; Martínez Clares & 
González Morga, 2018).

The efforts driven by current education-
al reforms have a fundamentally neo-liber-
al inspiration that shapes the education-
al policy the European Union promotes 
(Erkkilä, 2000; Rae, 2010; Komulainen, 
Naskali, Korhonen, & Keskitalo-Foley, 
2011; Business, Innovation & Skills De-
partment, 2015; Fougère, Segercrantz, & 
Seeck, 2017). The reasoning that supports 
the concept of education we wish to focus 
on is the theory of human capital, set out 
and established in the middle of the last 
century on the basis of sociological studies  
by Theodore Schultz (1961), Gary Becker 
(1964), and Jacob Mincer (1974). This 
theory is complemented by the perspec-
tive of functionalist sociological model of 

reality, which is characterised by utilitari-
anism and places the greatest importance 
on innovation, technological creation, and 
interest in the economic capacity of indivi-
duals and society (Espejo, 2001). Likewise, 
entrepreneurship synthesises some of the 
characteristics of cognitive capitalism, 
which makes the role of entrepreneur a 
professional profile that adapts to the new 
practices of flexibility, initiative, creativity, 
and innovation that the market requires 
(Ruiz-Herrero, 2013).

The need to remove interest in entre-
preneurship education from the political 
and economic debate should be underlined. 
Education is not just a way of achieving a 
goal, but instead is a project in itself. It de-
fines itself as being for the benefit of the 
human being, and it contributes to his or 
her personal development, not just to in-
creasing productivity and economic profi-
tability. According to Ibáñez-Martín and 
Fuentes (2017), increased economic power 
does not result in improved human devel-
opment, but instead other determining 
factors are necessary for these capacities 
to reach their greatest extent, develop, 
and benefit society. It is vital that entre-
preneurship education has foundations 
that ensure that its impulse is not limited 
to developing the skills that improve pro-
ductive capacity.

Those in charge of educational policies 
cite economic progress as an educational 
objective, and they trust in economic ideas 
and concepts to guide their work. Econom-
ic progress is measured through satisfac-
tion of preferences, and its main aim is to 
improve well-being: the higher the level 



Entrepreneurship education: a proposal for human development

521 EV

revista esp
añola d

e p
ed

agogía
year 7

7
, n

. 2
7
4
, S

ep
tem

b
er-D

ecem
b
er 2

0
1
9
, 5

1
7
-5

3
3

of satisfaction, the greater the well-being. 
Accordingly, satisfying preferences be-
comes an object of debate for philosophers 
of education (Gilead, 2012).

This approach, which has utilitarian 
roots, can make people into means for 
achieving progress rather than ends to 
consider and for whom to make economic 
progress possible. This could be described 
as dehumanising, as it treats the indivi-
dual as a what, not a who. The goal that 
shapes educational actions cannot just be 
subjective in nature, as then it would only 
resolve a transitory need, for example, in-
creasing rates of self-employment, stimu-
lating the growth of the business fabric, 
or alleviating a social problem. This per-
spective gives entrepreneurship educa-
tion a short-termist functionality with 
an extrinsic motivation geared towards 
achieving the results society demands. In-
stead, interest in entrepreneurship edu-
cation should contribute to the integral 
growth and development of the human 
individual.

It is important not to give legitimacy 
as subjects of educational interest to are-
as that only have an instrumental ration-
ale or only contribute to the progress of 
science and technology (Bauman, 2013). 
A society and education focussed on effi-
ciency and utility to excess, limiting what 
is reasonable to the technical and instru-
mental, may run the risk of becoming de-
humanised or denaturalised. In the words 
of Barrio (2013), this happens “because 
the truly meaningful reality for people is 
only the one they build” (p. 17). In the 
early 20th century, the philosopher Dewey 

noted how “the lack of understanding of 
human nature is the primary cause of dis-
regard for it. Lack of insight always ends 
in despising or else unreasoned admira-
tion” (Dewey, 2002, p. 3).

To stop education becoming a transi-
tory practice or interest, it is important 
that it has an anthropological foundation 
in line with the nature of the human being 
and that it is not guided solely by produc-
tive and economic needs. It has intrinsic 
value, combining excellence and ethics, 
and seeks a “good life” so that people 
can live full, ethical, and productive lives 
(Nucci, Krettenauer, & Narváez, 2014). 
Consequently, Lackeus (2017) states that 
entrepreneurship education that which 
is oriented towards others, that develops 
the pursuit of the benefit of others in stu-
dents, mitigates the discipline’s neoliberal 
tendencies.

Neoliberalism in education sees the 
individual in economic terms, emphasises 
the importance of the autonomous indi-
vidual, and regards freedom as the ability 
to choose (Lynch, 2006). This approach 
favours the development of human in-
ventiveness and initiative, which are at 
the base of entrepreneurial initiative, but 
forgets that freedom serves the common 
good.

Educational policies should have an in-
trinsic and perfective objective, permitting 
the overall improvement of the capacities 
of people in themselves. The most impor-
tant educational task is to help new gener-
ations find values that help them act and 
make decisions, that provide illumination 
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to answer the question of what type of life 
I want to live and what I should learn in 
order to live this life (Pring, 2016). In this 
regard, entrepreneurship education is a 
dual reality, not just covering economic 
principles but also involving the develop-
ment of the personality and the exercise 
of freedom.

In addition, we must note that entre-
preneurship education originates in the 
economic sphere and business education 
is at the origin of the entrepreneurial 
culture. These aspects contribute to it 
having a marked economic and entrepre-
neurial character and to the prevalence 
of the perspective that identifies it with 
the creation of businesses (Pepin, 2012; 
Peña, Cárdenas, Rodríguez Martín & 
Sánchez-Lissen, 2015). This confusion is 
to some extent logical given their concep-
tual affinity.

In many developed and developing 
countries, entrepreneurship education 
features in syllabuses from an early age 
(Mahieu, 2006; Volkmann, Wilson, Mar-
iotti, Rabuzzi, Vyakarnam, & Sepulve-
da, 2009; Mwasalwiba, 2010; Draycott & 
Rae, 2011; Rosendahl, Sloof, & Van Praag, 
2014; Moberg, 2014; Jayawarna, Jones, & 
Macpherson, 2015; Eurydice, 2016). This 
paradigm is based on the premise that, in 
a mature economy, growth in the quantity 
and quality of business activity will be in 
proportion to the quality of business train-
ing. However, this paradigm is not univer-
sal. Numerous authors oppose it for a va-
riety of reasons, raising doubts about its 
effectiveness (Matlay, 2006, 2007), ques-
tioning the educational value of learning 

how to develop a business plan (Neck & 
Greene, 2011; Jones & Penaluna, 2013), or 
believing that it promotes the market ide-
ology and neoliberalism, for which reason a 
significant proportion of teachers oppose it 
(Erkkilä, 2000; Lynch, 2006; Johannisson, 
2010; Rae, 2010; Komulainen et al., 2011; 
Gill, 2014; Fougère et al., 2017; Lackéus, 
2017). There are also authors who suggest 
that entrepreneurship training in primary 
edu cation stages should support the devel-
opment of students’ entrepreneurial skills 
but with a non-commercial focus (Iredale, 
1993; Lewis & Massey, 2003; Hitty, 2008). 
Similarly, there are some proposals that 
serve as incubators for the development 
of community projects and encourage en-
trepreneurship education with a marked 
cooperative element. They seek an impact 
beyond the economic, identifying problems 
in the environment and proposing crea-
tive solutions (Bel, Fernández-Guadaño, 
Lejarriaga, & Martín-López, 2016).

If entrepreneurship education sticks 
closely to the development of the business 
fabric, there is the risk that it will become 
a pedagogy of business culture (Bernal 
Guerrero, 2015). According to Barroso 
(2015), an early education in entrepre-
neurship that lacks educational meaning 
would raise questions about how advisable 
it is to support early education that spe-
cialises in other professional options or is 
associated with other ways of life.

These ideas suggest a need for an al-
ternative model of entrepreneurship edu-
cation that prioritises the individual and 
cooperates in the growth of all of its di-
mensions and is not limited to developing 
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business projects. From this perspective, 
the proposal set out below considers in 
greater depth — within the limits this 
space offers — the theoretical framework 
of entrepreneurship education. This is 
a prerequisite that helps to consolidate 
entrepreneurial competence, both as a 
cross-sectional competence developing an 
educational focus that favours the growth 
of the students’ entrepreneurial potential 
and when it is proposed as an indepen-
dent subject with its own identity in syl-
labuses.

3. Proposal for an anthropological 
basis for entrepreneurship edu-
cation

We start from the hypothesis that 
entrepreneurship education requires 
a conceptual foundation rooted in an-
thropology that places the individual 
at the centre of pedagogical reflection, 
responds to a plan for the human being 
and society which is in accordance with 
human nature, and contributes to the 
harmonious growth of all dimensions of 
the individual. We have chosen the per-
spective of humanistic anthropology be-
cause it protects the individual, prevents 
transient interests from being treated as 
educational priorities, and prevents the 
individual from being guided by produc-
tive and economical needs. UNESCO has 
recently encouraged a humanistic con-
ception of education and development 
that differs from utilitarianism and 
economism. It suggests that it would be 
desirable for education to integrate the 
many dimensions of human existence, 
based on solid ethical and moral founda-

tions, and for it to help forge the social, 
economic, and environmental dimen-
sions of a new model for sustainable de-
velopment (UNESCO, 2015).

The corresponding pedagogical per-
spective derives from the concept of the 
human individual. It is necessary to listen 
to the suggestions society makes, but the 
educator’s reflection is concerned with 
protecting the aims and principles that 
govern the educational endeavour. This is 
an operative task that leads what is taught 
being selected in order to favour human 
education and contribute to personal ful-
filment.

In this regard, the importance of con-
sidering the individual as a principle and 
not just as a result is apparent (Altarejos 
& Naval, 2011). The attribution of his or 
her actions is in play, and these are free 
and responsible and not just the result of 
social, economic, biological, and technical 
factors. Under this model we make a pro-
posal with anthropological foundations, 
which starting from humanistic assump-
tions elaborates on entrepreneurship edu-
cation’s contribution to the growth of all 
dimensions of the individual. It directly 
and primarily contributes to the develop-
ment of: 1) the intellectual dimension, 2) 
the social dimension, and 3) the moral di-
mension.

This approach fits in with an education 
“that can bring unity to all aspects of the 
life of an individual” (García Hoz, 1981, p. 
24). In this way, entrepreneurship educa-
tion is integrated into the syllabus, either 
independently or transversally but always 
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contributing to the growth of all dimen-
sions of the individual.

3.1. Contribution to development of the 
intellectual dimension

Of the different dimensions of the 
person, the intellectual one stands out 
first, with a dual purpose: a theoreti-
cal purpose, providing knowledge of the 
world, and a practical one, helping interact 
with reality and discover new possibilities. 
Entrepreneurship education is integrated 
into the practical purpose as it contributes 
to the development of creativity, which is 
understood as improvement in the capaci-
ty to think differently, as well as of the ca-
pacity to solve problems and develop stra-
tegic thinking which enables the search for 
opportunities and a readiness to achieve.

There is currently great interest in 
crea tivity, boosted by the growing value 
given to innovation, which is regarded as 
a basic tool for sustainability and for the 
development of any project. In turn, in-
novation is of interest because it makes 
socio-economic improvement possible and 
opens up new business opportunities 
(European Commission, 2007; Wagner, 
2014).

Creativity, as the ability to create ideas 
and find solutions for problems, reflects 
the distinctiveness of the person. The per-
son’s actions show its distinctive way of 
working, its original and creative charac-
ter, given the novelty each person provides 
in his or her unrepeatability. Creativity 
therefore guides us to undertake a varie-
ty of actions such as thinking, seeking re-
lationships, establishing and prioritising 

objectives, responding to a changing envi-
ronment, creating future strategies, and 
designing or solving life problems (García 
Hoz, 1981; Pérez Alonso-Geta, 2009).

Consequently, creativity is important 
for people and for society. Nevertheless, it 
is not solely associated with the creation of 
economic value, but rather is an element 
of personal development. Otherwise, it be-
comes dehumanised. This is how entrepre-
neurship education, anchored in the unre-
peatable nature of human beings and their 
freedom, bears the mark of constructive in-
tentionality directed at performing positive 
actions, both for society and for people.

Throughout the 20th century, alongside 
the concept of creativity, the concept of in-
novation developed, and has come to occupy 
a central place on the stages of world poli-
tics and economy. The links between cre-
ativity, innovation, and entrepreneurship 
have been strengthened, as three interre-
lated processes in which the capacity for in-
novation creates value and new opportuni-
ties (Edwards-Schachter, García-Granero, 
Sánchez-Barrioluengo, Quesada-Pineda, & 
Amara, 2015).

The creativity-innovation-entrepreneur- 
ship trio is based on Schumpeter’s creative 
destruction model (2010)1. This regards 
creativity as a precursor for innovative 
behaviour and a central feature of the po-
tential and of the entrepreneurial effort of 
individuals. A type of behaviour is classed 
as entrepreneurial when it includes inno-
vation. But this, in turn, must be accompa-
nied by values that promote a better socie-
ty (Ceberio, 2009).
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3.2. Contribution to development of the 
social dimension

Secondly, entrepreneurship education 
contributes to the growth of the social di-
mension. In this work, we start from the 
focus of relational sociology (Donati, 2002, 
2006). This approach is compatible with 
an education rooted in the indivi dual as a 
being who coexists and grows as a giving 
being (Polo, 2006). Both of these perspec-
tives, sociological and anthropological, 
complement each other and are vital in 
syllabuses that prioritise the formative di-
mension and at the same time consider the 
relationship with social reality.

The individual is fulfilled at an es-
sential level by living in society, not just 
because of the need to relate to others 
but also because he or she is a relation-
ship. This idea is linked to the systematic 
human character proposed by Polo (2006), 
in which systemic involves the interrela-
tion of diverse elements, so that what 
affects one of them affects the others in 
some way.

From this perspective, entrepreneur-
ship education simultaneously contributes 
to personal development and to changing 
and improving society. Its foundation is 
the fact that the individual does not just 
establish relationships but rather is a rela-
tional being who is realised through giving 
because human beings not only give, but 
are given when they hand over their gifts 
(Altarejos & Naval, 2011). This gives a 
new perspective on student-society rela-
tionships where any improvement in the 
individual is immediately an improvement 
in society.

Relational education is not limited to 
utility nor is it merely a vehicle for solving 
social problems. It sees the indivi dual as 
the main subject of all social action, open 
to his or her setting and to others, and 
constantly committed to society and social 
improvement, beyond his or her material 
well-being. It seeks to educate active and 
committed citizens who can create rela-
tionships and goods for others in line with 
human nature and in which reciprocity, 
team work, and assistance are key ele-
ments (Sandoval & Garro, 2012). One 
challenge in entrepreneurship education 
is to contribute to the establishment of 
solid, meaningful, and ethical social rela-
tionships and give them meaning beyond 
utilitarian criteria. In this approach, the 
pillars supporting entrepreneurship ed-
ucation are social virtues like sociabili-
ty, solidarity, and social cooperation, the 
service dimension, and the common good 
because they show the supportive poten-
tial and humanising character of relation-
ships. Individuals are capable of identify-
ing shared objectives and goals based on 
shared needs and so come to create a col-
lective identity in which all of them rec-
ognise themselves, always respecting and 
welcoming the personal identity of each 
one (Sandoval & Garro, 2012). This way, 
relationships are humanised and the indi-
vidualism that denies the relational char-
acter of the individual and closes it in on 
itself is avoided.

According to Donati (2006) and Zamag-
ni (2012), this is possible if the individual 
is prioritised and relations of reciprocity 
(homo reciprocans) take precedence over 
exchange (homo oeconomicus). Zamagni 
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(2012) invokes a relationality that is not 
the type characterising exchange, but 
rather reciprocity. The first type is instru-
mental: even though the person enters 
into a relationship with somebody, this 
other person is just a means to an end. 
The principle of exchange states I will 
give you something on condition that you 
give me something of equivalent value in 
exchange. Reciprocity, however, cannot be 
understood in terms of self-interest: I give 
you something freely so that you, in turn, 
can give to others in accordance with your 
abilities.

Therefore, putting the principle of reci-
procity into practice in education becomes 
the practical objective of entrepreneurship 
education, which takes shape as a means 
of social regeneration and of concern for 
the individual. This approach gives prece-
dence to relationships based on reciproci-
ty, abandons immanence, and pursues the 
common good, not just exchange of value 
and economic well-being. It aims to cre-
ate the capacity to detect good and put it 
into practice, not just sporadically but as a 
stable habit.

3.3. Contribution to development of the 
moral dimension

Finally, thanks to its eminently practi-
cal character, entrepreneurship education 
is an opportunity and a medium for moral 
education. Educational quality is subordi-
nated to the dignity, profundity, and scope 
of the values we can elicit (Díaz-Torres & 
Rodríguez-Gómez, 2008).

Moral education is inseparably associ-
ated with intellectual education. Although 

they are conceptually different, they are 
not separated at an operational level. The 
anthropological perspective demands that, 
from the educational viewpoint, moral 
education focuses on the development of 
virtues (Peters, 1969; Altarejos & Naval, 
2011; Nucci et al., 2014).

The crisis in Western societies is not re-
stricted to productivity or to the economy. 
Instead, it is rooted in a deeper anthropo-
logical and moral crisis, one which is both 
individual and social, a crisis of convictions 
and foundations of society, that needs to 
strengthen its principles and provide the 
basis for the educational work of policies 
and supranational systems of education. 
Entrepreneurship education is as a link 
between society and individuals and is an 
opportunity to develop and improve soci-
ety. What is taught, how it is taught, and 
why it is taught will have an influence on 
the form of democratic political systems 
and on the values of future generations 
(Medina, 2001).

Entrepreneurship education encoura-
ges the development of students’ moral 
sensitivity “to build shared moral principles 
that aim to be universal without ceasing 
to foster conditions that help recognise 
the differences, values, traditions, and cul-
ture in general of each community” (Díaz- 
Torres & Rodríguez-Gómez, 2008, p. 163).

On the one hand, entrepreneurship 
education’s links with autonomy are clear 
because it develops self-knowledge and 
the responsible exercise of freedom. Also 
with leadership, understood at a personal 
level, where leaders guide their own lives 
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in accordance with a set of principles and 
their competences are habits that define 
their personal identities.

The exercise of autonomy has a special 
importance in modern societies, which 
are undergoing a process of dissolution of 
responsibilities (Bauman, 2013). Arendt 
(1996) observes that autonomy avoids 
the tyranny of the majority and prepares 
people for the task of renovating a shared 
world. According to Altarejos and Naval 
(2011), the interest in autonomy is con-
nected to the development of freedom, 
which defines human nature and involves 
an increase in the possibilities for action, 
which the individual collaborates with in 
the subjective realisation of the desired 
benefit. Personal development and indi-
vidual self-realisation currently have a 
strong weight in the formative task. They 
involve developing responsibility, as well as 
exercising one’s own opinion and decision 
making, critical spirit, assuming risks, and 
personal integrity. Exercising autonomy 
tightens relationships with responsibility. 
This is not just a case of an autonomy that 
leads people to perform actions, but that 
through these actions, they establish a 
commitment with the world and create an 
identity. We are — partly — the result of 
what we do and through our own actions 
the human condition becomes established.

In turn, entrepreneurship education 
has a close connection with leadership un-
derstood in its personal dimension. This is 
defined as “the capacity to guide one’s own 
life following coherent principles with a 
true understanding of one’s own world, so 
that a well-lived life is finally achieved, in 

other words, a stable and profound inner 
happiness” (Cardona & García-Lombardía, 
2005, p. 137). This task is possible if entre-
preneurship education is given an anthro-
pological basis that does not vary according 
to the cultural context and which makes 
this interest durable. The competences per-
tinent to leadership are habits that define 
the leader’s identity, give meaning to one’s 
own life, and unfold one’s own personal mis-
sion in time. This sense of a mission guides 
and promotes leadership competences.

Through entrepreneurship education 
it is possible to contribute to the devel-
opment of civic virtues, solidarity, and 
cooperation. At the same time, from the 
personal sphere these strengthen the de-
velopment of personal responsibility and 
help people value broadness of vision and 
moral interests. In this way they come to 
form foundations, and contribute to moral 
maturity. Moral and civic judgment and 
character combine. This approach dis-
tances itself from proposals that regards 
entrepreneurial competence as the devel-
opment of technical skills or the creation 
of economic and business value. It sees 
entrepreneurship education as an oppor-
tunity to enrich the personality and forge 
habits of responsibility and commitment.

The following table contains a summa-
ry of the correspondence between the di-
mensions of the individual and the most 
important indicators of entrepreneurial 
competence. Future works will enable us 
to consider in greater depth the methodo-
logical strategies its development entails, 
understood as an opportunity for growth 
in all dimensions of the individual.
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4. In conclusion
Interest in entrepreneurship education 

appears to be an international educational 
trend that has become strongly established 
in education as an institution and has 
gradu ally been introduced into syllabus-
es. Its development is being fostered as a 
means of favouring the change in mindset 
society needs to adapt to the requirements 
of the 21st century, where lifelong adapta-
tion to change and entrepreneurship have 
become necessary imperatives. The eco-
nomic crisis and high levels of unemploy-
ment have incentivised its development.

Socially, entrepreneurialism is a recent 
phenomenon but its human dimension is 
old and universal. What makes it new is 
that it has started to be seen as an economi-
cal phenomenon (García del Dujo, 2015). 
From the pedagogical perspective, a lack 
of consensus about the conceptual founda-
tions that should underpin the entrepre-
neurship model of education is apparent. 
The entrepreneurial spirit has its origin 
and natural environment in the business 
world (Peña et al., 2015). Its develop-
ment runs in parallel to economic theory 
and it use has only subsequently become 

common in other areas. It is, therefore, a 
phenomenon with economic roots. In turn, 
the practical application of this subject is 
heterogeneous; it is often restricted to the 
development of productive and economic 
capacity and is associated with improving 
business creation skills.

Against this backdrop, the starting point 
for the present article was to collabo rate 
on the theoretical basis of entrepreneur-
ship education to ensure that it contri- 
butes to improving educational practice and 
facilitates the work of teachers (Pittaway, 
Aissaoui, & Fox, 2017; Bernal Guerrero & 
Cárdenas, 2017; Lackéus, 2017).

We adopted the humanistic anthropo-
logical perspective for two main reasons. 
Firstly, because, as we have made clear, 
entrepreneurship education has a strong 
economic identity that it is necessary to 
counteract. This task requires us to locate 
the individual at the centre of pedagogi-
cal reflection, responding to a plan for the 
human being and society that is in accord-
ance with human nature and contributes 
to the harmonious growth of all dimen-
sions of the individual.

Table 1. Dimensions of the individual and indicators of entrepreneurial competence.

Intellectual dimension Social dimension Moral dimension 

Imagination Communication Autonomy 
Creativity Sociability Responsibility
Innovation Service Self-knowledge
Problem solving Team work Decision making 
Seeking opportunities Solidarity Critical ability 
Initiative Social cooperation Ethical and sustainable thinking
Readiness to achieve Leadership

Source: Own elaboration.
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Secondly, because the task of enter-
prise cannot be limited to improving busi-
ness skills but instead, given its origins, 
it is a task that is specific to the human 
being, which does not limit itself to cov-
ering its needs but instead freely chooses 
the means to achieve an aim and tries to 
ensure that its contribution improves its 
surroundings. Initiative, along with the 
capacity for cooperation, are the central 
mechanisms of this activity.

Finally, with this proposal for entrepre-
neurship education, we intend to respond to 
students’ personal needs and contribute to 
their all-round development, and also devel-
op the transformative intent and strength-
en the habit of thinking and working to 
improve one’s surroundings. With this dual 
outlook, students’ all-round education is 
favoured, along with tightening the bonds 
between education, person, and society.

Note
1  Creative destruction is a concept Joseph Schumpeter 

introduced in economics. It is a process that favours 
economic growth, which is regarded as essential in 
the market economy because it drives constant evo-
lution, change, and productive reorganisation of  the 
economy.
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